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ABSTRACT 
Hightower, M. Best Practices for Code-Switching in the Hmong Adult ELL Classroom 
(2020) 
 
For many years, students were discouraged from using their first language. In the 
classroom, rules were set on only using English as soon as they entered the room, and 
signs were hung on the walls that encouraged them to only speak the target language. 
However, research now shows using a student’s native language can actually enhance 
their learning. This capstone uses pre-surveys, post-surveys, and 4 sessions of 
professional development to help answer the capstone question,​ In what ways can 
educators best support adult Hmong L1 learners to accomplish their English goals while 
uplifting and valuing their linguistic and cultural roots? ​The implications of this topic are 
that there is more research to be done since it is a vast topic. The research concludes that 
when educators encourage adult students to use their native language as a tool to help 
learn the target language through code-switching there is a positive impact on their 
education. 
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CHAPTER ONE 
Introduction 
Introduction 
Mai (name has been changed) arrived in Minnesota on a beautiful summer day. 
She had never seen the lands of anywhere other than her home country, Laos. Things are 
very different for her now. She had to leave behind family members in order to have a 
better life. She now has stepchildren to think about. She settles into her new life in 
Minnesota with her husband and children. She has a visa but wants more. Mai wants a 
job to help with the expenses however, she does not know English; Mai’s first language 
is Hmong but she also speaks some Laotian. Mai wants a driver’s license so she can help 
run errands for the family however, she does not know enough English to pass the test. 
Mai wants to become an American citizen however, the process can be extensive and she, 
again, does not know enough English to pass the test. Mai’s children come home from 
school and it is hard to communicate with them because they do not speak Hmong all that 
well, and once again Mai does not speak English. These problems all have one 
underlying challenge: Mai needs to learn English in order to reach her goals. 
To help her reach her goals, Mai enrolls in Adult Basic Education (ABE) English 
classes. She studied English in Laos but still does not feel proficient. She can read and 
write well but is afraid to speak English. After testing, she is placed in the beginning level 
class but is told she will move up quickly to the intermediate/advanced level class. Mai 
gets her children ready for school every morning, makes breakfast for her ill 
father-in-law, and then she takes the bus to her new school. She is welcomed instantly. 
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She enjoys her classes and Minnesota is starting to feel like home. She sees many 
students from different backgrounds. She hears many different languages in the hallway. 
She makes friends easily with a few other Hmong speakers and speaks Hmong frequently 
in school. In the Twin Cities, Saint Paul specifically, Hmong speakers flock to the area, 
so she notices many of the other students, teachers, and volunteers all speak Hmong. She 
wants to keep her Hmong identity but also wants to learn English. She uses her phone to 
look up words she does not know in her translator as she finds relating the English words 
back to Hmong words can make it easier to understand. 
English Language Learner (ELL)/Adult Basic Education Instructors see students 
like Mai every day. These are students who need to feel welcome to use their first 
language (L1), but who also need to use it as a tool to learn English. Each of these adults 
has different goals they are hoping to accomplish. As educators, it is their job to find out 
what the students’ goals are, when they want to accomplish them, and how they can best 
support students to get them where they want to be. How do teachers make sure their 
student’s identity and culture is not lost when learning about something that can be 
completely different than what they are used to? How can teachers use the student’s 
native language (NL) as a tool in order to enhance their learning experience so that they 
can reach their goals more quickly? The goal is to provide information to other teachers 
and co-workers in order to provide an answer to the capstone question: ​In what ways can 
educators best support adult Hmong L1 learners to accomplish their English goals while 
uplifting and valuing their linguistic and cultural roots? 
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Using code-switching in the classroom is one way in which educators are trying 
to do this. The purpose of this capstone project is to find the best practices for using 
code-switching in the classroom, but specifically for native Hmong speaking adult 
English language learners. This chapter explains my personal background as an educator, 
how I developed an interest in code-switching, why I decided to create a professional 
development presentation about code-switching as my capstone project, and how this 
professional development presentation benefits students, educators, families, and 
community members. 
Personal Background 
I was born in a suburb of Oklahoma City, Oklahoma and for my first 12 years of 
life, I was unaware of any diversity around me. People looked like me, dressed like me, 
practiced the same religion as me, and everyone sounded like me, too. When given the 
choice of learning a second language, I chose Spanish because that was what I was told 
would be the most beneficial for someone living in the southern part of the United States. 
I loved it and took it very seriously, even as a fourth-grader. When my family uprooted 
my southern life to a suburb of Saint Paul, Minnesota, my perspective changed 
drastically. I was surrounded by people who were different from me and this gave me the 
opportunity to learn about different life experiences. I still continued with Spanish since I 
already had a basis in the language, but I was immersed in many different languages all 
around me. 
I decided to go back to my roots and attend the University of Oklahoma for my 
undergraduate degree. There, I graduated with a Bachelor of Arts in English Literary and 
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Cultural Studies with minors in Sociology and Women’s and Gender Studies. I wanted to 
take my love of language and learn about the people who are studying languages as well. 
As for many people with English degrees, my next step was flagged with a big question 
mark. I took different jobs that I thought could make a difference in the world but turned 
out to not be the greatest fit. I once again returned to my love of language and applied to 
the Master of Arts - Teaching English to Speakers of Other Languages (MA-TESOL). It 
is there that I found my true calling. I began my practicum and started volunteering with 
adult English language learners.  
After I received my Teaching English as a Foreign (or second) language (TEFL) 
certificate, I took a position with a community-based organization in Saint Paul, 
Minnesota where I still currently teach. I work with adult English learners with many 
backgrounds. I teach two different levels of classes, beginning ELL level class 
(ESL2-ESL3; CASAS level of 181-200), and an intermediate/advanced level class 
(ESL4-ESL6; CASAS level of 201-235). The vast majority of my students’ first 
languages are Hmong, Somali, Karen, and Swahili. My students range in age from 25-70 
years old. I have students that are new to the United States and some that have been here 
for 10 years. The vast majority of my students have children and spouses at home that 
speak English.  
Development in Research Interest 
Code-switching, or the practice of alternating between two or more languages or 
varieties of language in a conversation (Wardhaugh & Fuller, 2015), has been a topic of 
research since multiple-language research began. Researchers have gone back and forth 
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on whether students should use their first language in the classroom. For many years, 
students were discouraged from using their first language. In the classroom, rules were 
set on only using English as soon as they entered the room, and signs were hung on the 
walls that said: “English Only!!!!” (Lin, 2013). However, research now shows using a 
student’s native language can actually enhance their learning. There are many terms that 
have similar meanings to code-switching such as translanguaging, code-mixing, lexical 
borrowing, or multilingual discourse (Wardhaugh & Fuller, 2015). These terms come up 
in research often but for the purpose of this capstone project, the term code-switching 
will be used. The importance of code-switching as a topic of study is shown in the vast 
body of research that surrounds it. How do educators know when too much of the first 
language can be detrimental to learning an additional language? How do educators 
balance the use of the first language and English? What are the most beneficial practices 
of code-switching? 
Throughout my organization, I hear many different languages being used every 
day. Since I only speak English and conversational Spanish, I cannot understand most of 
them. In my classroom, the students and some of my volunteers can communicate in 
different languages. Most of the time, it is describing an activity in more detail or 
translating a word or phrase. Further, in many of my classrooms, proficiency levels can 
vary. In my beginning level class, a low-beginning student may ask for clarification in 
their language from a high-beginning student. This also goes for my 
intermediate/advanced class for a low-intermediate learner to an advanced level learner.  
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Some students try to never use their first language even if they have someone in 
the class that speaks the same language as them, perhaps holding to old rules of only 
speaking English in the classroom and they have taken them seriously. Since I have 
witnessed L1s being useful in my own class, the aim of this capstone project is to find the 
best practices for using code-switching in the classroom, specifically in adult English 
language learners where their native language is Hmong, to benefit not only the students, 
but also their families, the community, and other teachers and volunteers.  
I studied various research that describes the importance of code-switching in the 
classroom and the best practices for it. As part of this capstone project, I developed a 
presentation to share with my fellow educators, volunteers, and other various colleagues 
who communicate with the students on a daily basis. 
Conclusion 
Mai is a student at my school and a student in every adult program school. She 
represents the types of students ABE and ELL instructors teach every day. Adult learners 
need to be taught differently than children because they have different goals and needs. In 
order for these adults to keep their sense of identity, they need to be able to use their 
language to better enhance their everyday learning. If students feel like they are adding to 
their life instead of replacing them, it could improve their lives and all of the lives around 
them. The goal is to provide information to other teachers and co-workers in order to 
provide an answer to the capstone question: ​In what ways can educators best support 
adult Hmong L1 learners to accomplish their English goals while uplifting and valuing 
their linguistic and cultural roots? 
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Summary 
In this chapter, I introduced Mai, a student that is typical to other adult English 
language learners in the United States today. I discussed the different goals and needs 
that adult learners have. Then, I explained my personal and professional background as 
an instructor. Next, I described how I became interested in code-switching. Lastly, I 
described why I chose to create a professional development presentation and that I will be 
sharing it with those who work with the students on a daily basis. The goal of my 
capstone project is to find the best practices for using code-switching in the classroom 
specifically in adult English language learners where their native language is Hmong. 
Chapter Two includes reviewed literature in the field of code-switching that 
discusses the best practices among various groups, adult needs, and motivations behind 
learning, as well as the differences between Hmong culture and language comparative to 
English. Chapter Three provides an outline of the overall project, including the 
framework and timeline of the presentation, setting, audience, and curriculum goals. 
Lastly, Chapter Four is a final reflection of the process of developing the project, 
including ideas for improvements and changes for future projects. 
 
 
 
 
 
 
13 
CHAPTER TWO 
Literature Review 
Introduction 
 The purpose of this capstone project is to find the best practices for using 
code-switching in the classroom, specifically in intermediate-level adult English language 
learners where their native language is Hmong. Students with the same first language can 
help enhance each other’s learning in many ways. There were many things to consider 
while reviewing the literature: Code-switching has a lot of various research and 
definitions, so which definition should be focused on? What are adult learner’s needs? 
What are the adult learners’ motivations for learning the new language? How will 
code-switching benefit their reason for learning English? How do intermediate students 
learn differently from different level students? How does coming from the Hmong culture 
change how the students learn? How is the Hmong language and the English language the 
same? And lastly, how is the Hmong and English language different? The goal is to 
provide information to other teachers and co-workers in order to provide an answer to the 
capstone question: ​In what ways can educators best support adult Hmong L1 learners to 
accomplish their English goals while uplifting and valuing their linguistic and cultural 
roots? 
Code-Switching 
 Code-switching is an important aspect of research in the world of languages. 
According to Swann and Sinka (2007), this term has various definitions depending on the 
research. For instance, Woolard (2005) defined code-switching as “an individual’s use of 
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two or more language varieties in the same speech event or exchange” (p. 75) According 
to this definition, code-switching is not just between different languages, but how the 
same language can have different varieties. Code-switching can be between different 
levels, dialects, registers, or other ways of speaking from the same language. This 
definition also states that code-switching occurs in the same utterance so it can be in the 
same sentence. To be able to code-switch, the speaker must be bilingual or multilingual 
which is why the intermediate/advanced level of students is focused on in this capstone 
project. For the purpose of this capstone project, the definition from Wardhaugh and 
Fuller (2015) is used, which states that code-switching is the practice of alternating 
between two or more languages or varieties of language in a conversation.  
People code-switch for a variety of reasons. For example, a person may be 
quoting someone and begins speaking in a language then code-switches to the language 
the quote was written or spoken in. However, for this particular capstone, it was 
important to focus on code-switching in the classroom. An example in the classroom 
would be a Spanish as a foreign language teacher in the United States may begin 
speaking in Spanish but realizes the students are not comprehending what he or she is 
saying, so the teacher decides to code-switch back to English. One of the biggest 
examples of code-switching I have seen in the classroom is when a low intermediate 
student is confused and a more advanced student helps the student by explaining it in 
their first language. Code-switching happens everywhere and it can be intentional or 
unintentional.  
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Many researchers have gone back and forth on this controversial topic. 
Researchers have debated whether ELLs should only use the target language in the 
classroom, or whether instructors should use the native language as a tool to help enhance 
the students' learning. There have been many hours of research conducted on if it is 
beneficial or if it is not. Since code-switching can sometimes be unintentional, it was 
important to find the beneficial ways of using it. 
Communicative Classrooms 
The English education system made policy statements during the beginning years 
of the 1990s that discuss this exact dilemma. One main policy stated, “that, to all intents 
and purposes, the first language of the students in a foreign language classroom should be 
banned and that teachers should use the target language exclusively” (Macaro, 2018, p. 
35). Macaro (2018) wanted to prove using a student’s first language in the classroom 
does not hurt the learner and thus carried out the TARCLINDY research project. 
Macaro (2018) discovered teachers had three different philosophies when it came 
to learning another language through this research project. The first philosophy entitled 
virtual position​ was for those who believed learners could only acquire a second 
language through using that second language. In this philosophy, the learners only use the 
target language. The second belief entitled ​maximal position ​was for those who also 
believed the second language could only be acquired through the second language. 
However, they realized that is not realistic so they tried to use the second language the 
majority of the time. The third and final philosophy entitled ​optimal position​ was for 
those Macaro (2018) felt he most aligned with. This philosophy was for those who 
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believed sometimes using the learner’s first language could help the learner fully grasp 
the second language. These philosophies were tested twice on beginning level students. 
Macaro (2018) found the ​optimal position​ philosophy was the best one out of the three in 
classrooms where there was a lot of communicative activities. For example, when a 
learner is listening to an instructor and trying to comprehensively understand what the 
instructor is trying to say this is extremely helpful. However, this does not necessarily 
work well when trying to learn grammar or vocabulary (Macaro, 2018, p. 39). 
The TARCLINDY project stands for Target Language, Collaborative Learning, 
and Independent Learning (Macaro, 2018). There were two studies conducted. 159 
16-year-old Chinese English learners were tested in the first study. This study was 
conducted by splitting these students into three different groups and they were all given a 
difficult text. In the first group, the teacher used code-switching by explaining the 
vocabulary in Chinese. In the second group, the teacher paraphrased the text in English. 
The third group was a control group. 
In this study, the conclusion was that there was not a major difference between 
the three groups. Macaro (2018) stated after the study was concluded, it would have been 
easier to learn more from it if the learning was more specific. For example, if the students 
were only expected to comprehend the information taught or if the students were only 
expected to learn the vocabulary. However, in this study, it was not specific to the topic 
of learning which made it hard to gather all the information. 
Thirty-two freshmen in college were tested in the second study (Macaro, 2018). 
This study was also based in China for students learning English. In this study, the 
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students were questioned to remember parts of a text in English after first reading the text 
in Chinese. The students were given the terms in Chinese as well and had to relate them 
to English in a way that they already knew how to do. “Whether this leads to better 
opportunities for recall we do not know but there is a suggestion that the strategic 
reaction is more intense and may have afforded deeper processing opportunities than a 
second-language definition” (Macaro, 2018, p. 47). 
Through the TARCLINDY project, the research shows there is not any evidence 
that explicitly shows harmful impacts to those learning another language. This project 
also does not show any evidence that learning vocabulary is beneficial through 
code-switching. While instructors are teaching vocabulary, it seems it would be more 
beneficial for the instructors to use the first language as it has deeper semantic processing 
as opposed to transcribing definitions using the target language. However, Macaro (2018) 
suggests that some students learn differently than others and from these two studies they 
concluded that it does not harm the intake of information. Due to that, switching up the 
delivery of the instruction (including the student’s first language occasionally) could be 
helpful to some students (Macaro, 2018, p.49). 
Teacher-Led Code-Switching in the Foreign Language Classroom 
 Chavez (2016) studied Macaro’s research and decided to make it more advanced. 
In this study, Chavez looks at three different circumstances and focuses on how much of 
the first language is used by the instructors, specifically in this case, in the foreign 
language classroom. The three different circumstances were during teacher-led classroom 
talk and studying the use of the teachers’ language; during teacher-led classroom talk and 
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studying the use of the students’ language; and lastly, during peer work and studying the 
use of the students’ language (Chavez, 2016). The purpose of this research was to 
emphasize the first language because her fear was that if the students’ first language was 
overbearing in the classroom, then potentially the students would not use the target 
languages as frequently as they would if they solely used the first language (Chavez, 
2016). 
Chavez (2016) studied three teaching assistants (TAs), Peter, Jane, and Viola 
across 3 50 minute class periods in this analysis. They were all three teaching German 
and in their second year of doing so. The teaching assistants were not told they could not 
use the first language. However, the teaching assistants were told to use the first language 
in a way that produced more of the second language. The teaching assistants were also 
encouraged by the researchers to include their own individual education style.  
Viola used the most amount of the first language and did not deter students from 
using L1, Peter used the least amount of the first language and did deter students from 
using the L1, and Jane was somewhere between the two of them and only sometimes 
would deter students from using the L1. Between the total time of the three classes, the 
percentage of time in the first language by each teacher is as follows: 8.45% for Peter; 
21.63% for Jane; and 52.23% for Viola (Chavez, 2016). The researchers recorded the 
teachers and after the study, the tapes were analyzed (Chavez, 2016, p. 155). 
The first circumstance analyzed was the teachers’ L1 and L2 during the 
teacher-led talk. Peter used the smallest amount of the first language in his classroom 
among the three TA’s and Viola used the first language most frequently. Peter had the 
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lowest words per minute (WPM) in the first language and had the highest WPM in the 
target language. However, Jane had much higher usage of the first language and almost 
matched the amount of WPM in the target language as Peter (Chavez, 2016). The next 
circumstance analyzed was the learners’ L1 and L2 during the teacher-led talk.  
Although the learners L1 and L2 usage varied between class periods, the students 
seemed to match their teacher. In Peter’s class, the student’s used more of the L2 and less 
of the L1 but also spoke less as opposed to Viola’s class where although more of the L1 
was spoken, the student’s participated more overall. However, Jane’s usage and allowing 
a moderate amount of L1 had better results. In her class, there was a higher WPM and L2 
production (Chavez, 2016). The last circumstance to be analyzed was peer work. 
In Viola’s class, where the L1 was used the most frequently by the teacher, the 
more L1 was used during peer work (Chavez, 2016). However, across all three classes, 
the L1 was used frequently during peer work. In his study, Macaro (2018) concluded that 
the amount of L1 used by the teacher does not directly correlate to the amount of L1 used 
by the student due to many other factors. However, Chavez (2016) concluded once a 
certain amount of the L1 has been used, there does seem to be a rise in the amount of L1 
usage in the learner (Chavez, 2016).  
 The main purpose of this study was how the first language was used not only by 
the students but also by the teachers. This was in hopes the use of the first language 
would not reduce the use of the target language. “The current study, however, has shown 
this assumption to be problematic. The real question as also asked by Turnball (2001), 
ought to be how L2 can be maximized” (Chavez, 2016, p. 156). 
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Communicative Orientation of Language Teaching: COLT 
Ghorbani (2011) studied a larger project through the Communicative Orientation 
of Language Teaching or COLT. Ghorbani (2011) decided to focus on using the first 
language during group or pair work-related activities specifically. Ghorbani (2011) 
believed instructors have to stop facilitating group work in the classroom because if the 
students share the same first language then they may overuse it and then the target 
language is forgotten. Nevertheless, Ghorbani (2011) wanted to show instructors that 
even if the first language is used in peer activity, it is still valuable in learning the second 
language. Another note of this study is that the first language was not used at all unless in 
a group or peer work by either the instructor or the learners. 
There were many studies done through COLT. However, Ghorbani (2011) 
focused on one study that consisted of 16 students in a foreign language classroom. The 
students were all adults living in Iran learning English. The classroom was recorded and 
then after the study, it was analyzed. The results of the study indicated that the students 
used their L1 in pair work activity more than the teacher. However, the proportion of 
students’ use of L1 in pair activities was approximately equal to the proportion of 
teacher’s use of L1 in this activity (Ghorbani, 2011, p. 1655). 
 Through this study, Ghorbani (2011) determined there are many other influences 
that can impact the classroom. This includes not only focusing on the usage of the first 
language in pair or group work but also on how the first language is used in the 
classroom. Ghorbani (2011) also noted that if the language proficiency is low, if the 
classroom is limited to only the textbook, and if questions are echoed then sometimes the 
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classroom interactions can also be affected (Ghorbani, 2011). The researchers concluded 
that the teachers should not spend too much time worrying about how much of the first 
language is being used in the classroom but instead to try to do activities to help the 
learners use the target language more frequently (Ghorbani, 2011). Telling the learners 
not to do something but instead persuading them to do something else seems to be much 
more effective. 
In conclusion to this study, Ghorbani stated, “researchers in second language 
acquisition agree that input is crucial in order for successful second or foreign language 
acquisition to occur, that is, learners should be exposed to the target language as much as 
possible in order to develop their language skills” (2011, p. 1654). Even though this 
exclusion is the belief of many instructors, there are many who do not agree. Evidently, 
more research is required in order to develop clear guidelines to assist students in 
acquiring another language. 
Code-switching happens when someone is trying to learn a new language. In the 
beginning, the learner will try to use as much of the target language as possible but 
sometimes they may need to explain more details in their first language. This can happen 
to anyone and everyone learning a second language. However, it is possible the benefits 
and practices in code-switching could differ based on the age of the learner. In this 
capstone project, adult learners are focused on. The Critical Period Hypothesis tells 
researchers that younger learners can learn a foreign language better than older learners 
(Arabski & Wojtaszek, 2010). Due to this, it is important to teach adult learners 
differently. In order to teach adults, it is important for the educator to know the learner’s 
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needs and motivations. Why is this student learning English? What are the adult learner’s 
motivations for learning the new language? This research helps educators know what to 
expect when teaching adult learners and if code-switching will be useful. The goal is to 
provide information to other teachers and co-workers in order to provide an answer to the 
capstone question: ​In what ways can educators best support adult Hmong L1 learners to 
accomplish their English goals while uplifting and valuing their linguistic and cultural 
roots? 
Code-Switching Between Students 
Code-switching happens in everyday life, this is not debated. The debate today is 
how to use this phenomenon as an advantage in the classroom. Larbah (2013) wanted to 
know just that. A study was conducted on 30 beginner-intermediate level students taking 
an English course at a university in Western Australia. All of the students included in this 
study’s first language was Arabic and the target language was English. There were a total 
of four different classes recorded and four hours in each class for a total of 16 hours 
(Larbah, 2013). Many of the women were not comfortable with being recorded due to 
religious reasons so the recorder was placed on men’s desks. All examples of 
code-switching were recorded and then transcribed to English (Larbah, 2013). The 
findings of this research were inherently positive. The researchers found that 
code-switching serves three main functions in the ESL classroom: pedagogical, 
communicative, and social.  
The three pedagogical functions that were enhanced from code-switching in the 
ESL classroom were translation, assistance with vocabulary, and grammar development. 
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(Larbah, 2013). The translation function found to be more beneficial in the beginning 
level classroom as opposed to the intermediate classroom. An example of this happened 
when a student used their dictionary to better understand academic vocabulary (Larbah, 
2013). Assistance with vocabulary also was found to be more beneficial in the beginning 
level classroom. An example of this happened when a student asked another student what 
a “platform” was. Code-switching helped in grammar development when two students 
did not understand certain grammatical terms in English but were able to refer back to 
their first language for meaning to better understand what the words meant. For example, 
“comparative” and “superlative” (Larbah, 2013, p. 9).  
The three communicative functions that were enhanced from code-switching in 
the ESL classroom were participating in group discussions, helping to emphasize points, 
and enabling students to ask for clarification or help when needed (Larbah, 2013). An 
example of pair work, two students were able to communicate on who will do which part 
of the assignment. An example of emphasizing points happened when two students were 
working together and the first student was confused about the difference between a suffix 
and a prefix. The other student was able to help the first student in Arabic so that he 
could better understand what was happening in English. Lastly, an example of asking for 
help happened when a student was confused about an activity about number lines and 
was able to ask their partner for help understanding the assignment (Larbah, 2013).  
The two social functions that were enhanced from code-switching in the ESL 
classroom were being able to express one’s own identity and an easier way to establish 
friendships between the students (Larbah, 2013, p. 13). An example of code-switching 
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helping students happened when a student got an answer correctly out loud in front of the 
class, then later was able to talk about it with another student. An example of 
code-switching helping students to build friendships happened when two students were 
working on an assignment together and one student offered to help with the homework 
and also invited the other student to a game of football with the first student and some of 
their friends (Larbah, 2013).  
Larbah (2013) concluded that code-switching between students helped create a 
welcoming environment and only yielded positive results. Larbah (2013) states that it is 
beneficial for teachers to facilitate code-switching so students can have a positive 
classroom environment. The researcher also notes that this is a small study and more 
research is needed to better understand on a larger scale (Larbah, 2013, p.16).  
Adult Learner’s Needs and Motivation 
Children and adults are different in many ways. One big way adults and children 
are different is in the way that they learn. The Critical Period Hypothesis states that adults 
are going to have a harder time learning a new language than a child learning a foreign 
language. Because of this, adults must be taught differently. Many times, children are 
learning a foreign language due to school requirements. When adults are learning English 
when they live in the United States, many times it is for survival. 
Importance of Adult Learners Needs 
According to Penny Haworth in “Tensions in Prioritizing Adult English Language 
Learners’ Literacy Needs,” adult learners decide to learn English in order to get a job, to 
progress their education, or to become a citizen (Haworth, 2014, p. 9). Haworth (2014) 
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also stated many immigrants need to learn English quickly in order to help with their new 
culture and identity. Due to this, it is important for instructors to address the learner’s 
various, urgent, and lasting needs. 
The literacy skills needed for adult learners must relate to their life. It needs to be 
helpful for their everyday lives. “The benefits of this approach include: the provision of 
authentic, relevant learning environments related to students’ interests and experiences, 
and the creation of situations where learners can exercise autonomy” (Haworth, 2014, p. 
10). 
The study in this article was on 100 adult English language learners mainly from 
Asian countries living in New Zealand. Some students were permanent residents 
including both refugees and immigrants while there were some on a short term basis as 
well. The students had a wide range of needs. 
Individual interviews were led by four senior leaders. They were the director, a 
literacy specialist, an assessment moderator, and an office manager (O). A center group 
discussion was also led by a symbolic group of four tutors (T) responsible for teaching 
class groups at different English proficiency levels (Haworth, 2014, p. 12). The 
interviews were recorded and later analyzed. 
The study concluded that educators must first take a student’s needs into 
consideration. “For leaders of educational institutions with diverse adult ELLs, many of 
whom may be viewed as minority groups in the dominant English-speaking society, 
building a strong, student-centered literacy culture is clearly critical” (Haworth, 2014, 
p.18). 
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The study conducted by Haworth (2014) shows educators that we must put the 
student’s needs first. Whether that is to learn basic life skills, gain citizenship, get a job, 
etc. Individual student’s needs must be taken into account first and then placed into the 
curriculum. Once a curriculum of student’s needs has been established, it is important to 
keep the adult student motivated and to keep them coming back to reach their goals. 
Adult learners learn differently than younger students, which means their motivations, 
needs, and goals will be different. Because of that, a learning environment needs to be 
established in order to promote motivation in the classroom. 
Learning Environment Needed in the Classroom to Promote Motivation 
According to Papa-Gusho, adult learners “are self-directed, they use previous 
learning to achieve success, they learn best when they perceive the outcomes of the 
learning process as valuable-contributing to their own development, and they have very 
different ideas about what is important to learn” (2013, p. 747). 
In “What are the Factors Which Affect the Motivation to Learn to Adult 
Students?” Papa-Gusho (2013) discussed the fact of how important the learning 
environment is for the adult learner. They need to see the room as a place to learn and not 
a place to work. Papa-Gusho (2013) referenced Wlodkowski’s research in motivational 
environments in the classroom. He stated that there are 4 things instructors must do in a 
classroom to create the environment needed for high potential learning: 
1. Establishing inclusion: creating a learning atmosphere in which learners feel 
respectful and connected to one another. 
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2. Developing attitude: creating a favorable disposition toward the learning 
experience through personal relevance and choice. 
3. Enhancing meaning: creating challenging, thoughtful learning experiences that 
include learners’ perspectives and values. 
4. Engendering competence: creating an understanding that learners are effective 
in learning something they value. (Papa-Gusho, 2013, p. 748) 
If these things are achieved in a classroom, the students are more able to define their 
needs, interests, abilities, and objectives. Not only does the learning environment impact 
the way a learner’s motivated to learn a new language, but the physical environment can 
also influence learning. People can be motivated differently based on the way the 
classroom is arranged, the time of day the class takes place as some learn better in the 
mornings while others learn better at night, the temperature of the room, the lights, the 
sounds, peer work vs. independent work, and the nearby distractions (Papa-Gusho, 2013, 
p.748). 
The study from this article was conducted in 2011-2012 on 400 part-time students 
across four different universities (Papa-Gusho, 2013, p.749). There were 270 women and 
130 men. The age range in this group was between 24 years old and 59 years old. The 
vast majority of this study was done on people between the ages of 25-39 at 73% total of 
the participants. 
The students were given a questionnaire and given about 35-40 minutes to 
complete. The participants were aware of the purpose of the study but were also informed 
the research was for academic purposes only. There were five subscales designed to 
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measure the awareness of adult learners regarding the formation of inclusion, stimulating 
competence, emerging positive outlook toward learning, and increasing importance for 
adult students and their motivation to learn. The participants read through the questions 
and circled their answer on a scale from strongly disagree to strongly agree according to 
how they felt in regards to the specific question (Papa-Gusho, 2013, p.749). 
The study showed a “higher level of the perception of adult students for 
establishing inclusion, engendering competence for adult students, developing a positive 
attitude toward learning and enhancing meaning, are associated with a higher level of 
motivation to learn for adult students” (Papa-Gusho, 2013, p. 752). This study showed 
the importance of creating a learning environment that would help motivate adult 
learners. 
When instructors teach adult learners in the United States, it is important to 
remember that they come from a completely different place. People can have a big sense 
of identity with the culture they come from. It is essential to embrace other cultures and 
not let them lose it. The goal is to provide information to other teachers and co-workers 
in order to provide an answer to the capstone question: ​In what ways can educators best 
support adult Hmong L1 learners to accomplish their English goals while uplifting and 
valuing their linguistic and cultural roots? 
Hmong Culture and Language 
The Hmong population is growing increasingly in the United States. “It has been 
estimated that there are more than 169,000 Hmong in the United States, with the largest 
settlements in the San Joaquin Valley of California (65,100), Minnesota (41,800), and 
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Wisconsin (33,790)” (Tatman, 2004, p. 223). Also, the birth rate of Hmong people in the 
United States is one of the highest of any ethnic group in the world. 
Since there are so many Hmong people living and calling the United States their 
home, it is essentially important for English language teachers to know the background of 
Hmong people. To know a person’s culture and where they come from can teach you a 
lot about where they want to go. To learn about a person’s language is to know what 
types of struggles generally occur from a native Hmong speaker learning English. 
Hmong History 
Hmong people originated from southern China. However, the Chinese eventually 
pushed the Hmong out because they wanted to build an opportunity for trade to all of 
Southeast Asia. The Hmong people did not go willingly and fought for twenty years 
before leaving China (Her & Buley-Meissner, 2012). After this, the Hmong largely lived 
in Laos, Vietnam, and Thailand. They did not have a single country of their own. 
Villages contained about 10 to 20 bamboo and thatched residences built just below 
mountain tops (Tatman, 2004). 
The French protectorate in Indochina ended in 1954 and this was when Vietnam, 
Laos, and Cambodia were acknowledged as independent states (Crevier, 2002). A civil 
war was produced due to this independence between the Pathet Lao government and 
Royal Laos. The French and the United States supported the Royal Lao government. The 
Communists backed by Viet Ming of North Vietnam supported the Pathet Lao (Crevier, 
2002). 
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The Hmong operated with the United States during the Vietnam War. Because of 
this war, there were many Hmong casualties; approximately 20% of the male Hmong 
population died as a result (Tatman, 2004). Once the United States retracted from 
Vietnam, the Hmong experienced serious vengeance from the North Vietnamese and Lao 
Communists. They were targeted and slaughtered. The vast majority of the Hmong 
population escaped to the United States. 
From 1975 to 1980, the United States government enacted a ​scattering policy​ for 
the refugees. This policy made it so only a certain number of individuals could immigrate 
to the United States and once they did immigrate, they were then dispersed throughout 
the United States. The Hmong people deeply appreciate the Hmong family and the clan 
system and has had a deep impact on that (Tatman, 2004). 
A singular person is seen as a creation of all the generations of the family. In 
Hmong culture, the family’s needs and wants are much more important than an 
individual’s needs and wants. This value set on the family can be expressed as the most 
vigorous within their culture. It is traditional for many generations to live together under 
one roof. Customarily, all support, choices, and assistance came from the clan male 
elders. Once married, the family joins together to become bigger instead of going off and 
living on their own (Tatman, 2004, p. 226). 
Hmong people are generally very spiritual. Traditionally, Hmong believe earthly 
configurations such as trees, plants, hills, rivers, etc. have their own individual spirits. 
Angered spirits can cause a lot of mishaps in the Hmong culture. For instance, a sickness 
or a family’s misfortunate is thought to have been caused by an angry spirit. The spirits 
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can be from nature, an ancestor, or from evil. Hmong people have rituals they conduct to 
help keep the angered spirits happy. These practices continue to be a connection for them 
between the earthly world and the spirit world (Tatman, 2004). 
 Knowing about a person’s culture tells the instructor what type of education a 
person may have had in their previous country. Culture and language make up a person’s 
identity. It’s significant for instructors to know about a student’s culture but it is also 
important to know about a student’s language. Teachers may be able to help with 
language barriers that happen frequently from a certain native language if they know 
more about their native language. 
Hmong Language 
Hmong is a dialect variety of the West Hmongic branch of the languages spoken 
by the Hmong of Yunnan, Sichuan, Guangxi, Hainan, Guizhou, Vietnam, Laos, and 
Thailand (Ratliff, 2010b). There are many different dialects and varieties. Hmong 
syllables have a rather simple configuration. Onsets are obligatory, nuclei may consist of 
a diphthong or a monophthong, and coda consonants apart from nasals are not used. 
Hmong is a tone language and uses 7 different tones. The tones are as follows: high, mid, 
low, high-falling, mid-rising, low checked tone, and mid-falling tone. The tone plays a 
big role in the Hmong language. It tells a lot of information in the word just in the tone 
itself. It is probable to speak intelligibly using musical tones only (Ratliff, 2010b). 
 The Hmong orthography has a long and rich history. It has been said that Hmong 
had a written language long ago but through folktale (Fadiman, 2012). However, due to 
many reasons, it became an exclusively oral language for numerous years. Since the 
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middle of the 1900s, there have been many Hmong writing systems created by various 
linguists. This incorporated structures using Chinese characters, the Thai alphabet, the 
Lao alphabet, the Russian alphabet, and the Vietnamese alphabet. A spiritual leader from 
Laos named Shong Lue Yang formed Pahawh, which was an 81 symbol writing structure. 
An anti-Laotian government Hmong group named Chao Fang still uses this writing 
system (Fadiman, 2012). 
 During the 1980s, Reverend Chervang Kong Vang a Hmong minister created 
Nyiakeng Puachue Hmong script. The church he founded in the United States mostly 
used this. This script mostly resembles the Hebrew alphabet and the Lao alphabet but the 
symbols are not the same (Jarkey, 2015). There have also been many other invented 
letters throughout the years. 
 Between 1951 and 1953, three Western missionaries created the Romanized 
Popular Alphabet (RPA). The Romanized Popular Alphabet is the most commonly used 
writing for Hmong (Fadiman, 2012). However, Hmong people in the United States do not 
always use the Romanized Popular Alphabet for proper nouns. Hmong people want 
words such as names to be easily pronounced and those who are unfamiliar with the 
Romanized Popular Alphabet may have trouble. For example, Hmong is the United 
States spelling but if you were to use the RPA it would be spelled ​Hmoob​ (Fadiman, 
2012). 
 In terms of grammar, Hmong is a subject-verb-object (SVO) language where 
adjectives and demonstratives go after the noun. The Hmong language has three 
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grammatical persons and three numbers. The three are singular, dual, and plural. In 
comparison, English only singular and plural (Ratliff, 2010a). 
 In summary, Hmong is a complex language that has some similarities to English 
as well as many differences. As educators, it’s important to know those similarities and 
differences so that we can recognize why a student may be having trouble with a certain 
part. For example, a student may have trouble with plurals since in English the plural is 
used after two or more things but in Hmong, the plural is used after three or more things. 
With the knowledge of this, it makes it easy to communicate the difference and how to 
change it moving forward. The goal of this capstone project is to provide information to 
other teachers and co-workers in order to provide an answer to the capstone question: ​In 
what ways can educators best support adult Hmong L1 learners to accomplish their 
English goals while uplifting and valuing their linguistic and cultural roots? 
Gaps in Research 
 Code-switching is a topic that a researcher may come across a lot. This is because 
it is something that happens every day and will continue to happen as long as people are 
learning new languages. However, there are always gaps in research. Themes that 
emerged were as follows: the first gap is the comparison of the Hmong language to the 
English language. The second gap is the code-switching among proficiency levels. 
 The first gap discusses the lack of research comparing the two languages English 
and Hmong. A native English speaker who is teaching Hmong speakers would find it 
beneficial how the two languages compare. Of course, the instructor can gather their own 
knowledge of their native language and study up on the student’s language.  
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 The second gap found was the code-switching among proficiency levels. As 
stated in Chapter One of this capstone project, the intermediate level students are the 
focus. However, it was difficult to find research that deliberately talks about the various 
levels and code-switching. 
 In “Classroom code-switching: Three decades of research” Angel Lin contended 
that all learners benefit from code-switching despite their learning level (2013). Although 
this is useful information, it does not help the researcher narrow down based on the level 
of the student. Lin also does not give what the levels would even be. 
Capstone Question and Goal of Project 
 The goal of this capstone project is to provide information to other teachers and 
co-workers in order to provide an answer to the capstone question: ​In what ways can 
educators best support adult Hmong L1 learners to accomplish their English goals while 
uplifting and valuing their linguistic and cultural roots?​ The goal of this project is to 
educate instructors, volunteers, teacher assistants, or anyone who communicates with 
Hmong native speakers learning English in the classroom. It is important to understand 
the best practices so that students can feel comfortable speaking English as well as using 
their native language as a tool to enrich their learning. 
Through the literature review, the main research question was answered; 
However, some gaps still remain. There are various definitions for code-switching, 
however, for the purpose of this project code-switching was defined as using multiple 
languages in the same conversation. It was discovered that each and every learner has 
different needs. Nevertheless the vast majority of English speakers in the United States 
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are learning English for one of three reasons: to have basic everyday skills such as 
reading signs or enjoying daily conversation, to gain citizenship, or to get a job or a better 
job. Code-switching benefits learners by making them feel more comfortable, but 
because of so many different things that can impact a study, it was found that 
code-switching does not make learners better English speakers. However, there are tools 
in using the native language that I want to learn how to put together. Not enough 
information specifically on intermediate level students in code-switching was found. This 
is one of the gaps in the research that was found. Hmong has a rich and diverse culture. 
Learning about the Hmong language and culture helped to better understand where some 
students came from and in turn, helps learn where they want to go. Lastly, there was a 
gap in research relating to comparing and contrasting the Hmong and English languages. 
Summary 
 In this chapter, three main points have been discussed. The first main point of this 
chapter is code-switching. The first main point is that code-switching was defined. The 
second main point is what ways code-switching research is lacking. The last main point 
discussed was how certain things in a study can make it hard to determine exactly if 
code-switching is what is making the student learn better. 
 The second main point of this chapter is adult learners. Adult learners learn 
differently than children. It is because of that that we need to understand things about 
adult learners in order for them to reach their goals. Instructors must know the needs of 
the adult learner. Educators need to understand why students are taking time out of their 
busy lives to learn English – something that is very difficult to do for anyone but 
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especially for adults. Once teachers know the learner’s needs and their goals, it is 
important to keep them motivated. Lastly, the four principles in keeping an adult learner 
motivated were discussed. 
 The last big point of this chapter is researching more about Hmong culture and 
language. Hmong students are generally quieter in the classroom compared to other 
students, is that because of where they come from? Students hold a certain identity to 
their culture and instructors must not take that away from them and better yet must 
encourage it within the students. It’s substantial for educators to know where the students 
come from in order to know where they want to go next. Lastly, the Hmong language was 
discussed. A complex language filled with lots of history. As the Hmong population 
continues to rise in the United States, instructors need to know the differences and 
similarities from the English to the Hmong language. Even though the research is lacking 
in terms of comparing the two outright, English language instructors can take their prior 
knowledge of the structure of the English language and compare it to the research 
conducted on the Hmong language. 
What to Expect in Chapter Three 
In chapter three, the methods used in the project are discussed. Based on all this 
information plus the specifics of the setting (explained in more detail in chapter 3) a best 
practice resource to be shared with colleagues was put together. Most of the people in this 
building speak Hmong. Due to this, they communicate with the students in Hmong. 
Although extremely beneficial to have that connection, it is important for them to 
understand the best practices in doing so. This will teach educators and other colleagues 
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who work with English language learners when to code-switch with the students and the 
best way in doing so. The project is described in more detail in the next chapter. 
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CHAPTER THREE 
Project Description 
Introduction 
Students should feel comfortable using their first language as a tool in the 
classroom and not be afraid to use it. In Chapter One, I discussed my journey of 
becoming an ELL instructor and how the students around me influenced me to find the 
best ways to approach code-switching. In Chapter Two, I  reviewed the literature in the 
field of code-switching, the motivation of adult learners, and the Hmong culture and 
language.  
In my review of the literature, I found that there was already a vast amount of 
research conducted on the topic of code-switching. I found that experts have gone back 
and forth over the years between making classrooms an ​English only​ zone and letting 
students speak freely in the classroom using their other languages. However, the research 
was limited. There was not enough research that discussed code-switching between 
English and Hmong speakers and there was not enough research on code-switching for 
adult learners. The purpose of this capstone project is to expand on the research and 
compile the best practices for using code-switching in the classroom, but specifically for 
native Hmong speaking adult English language learners.  
I want to be able to teach students like Mai, whom I introduced in Chapter One, to 
be able to use their native language to their advantage and not feel like their identity has 
to be changed in order to fit into a new place. The goal is to provide information to other 
teachers and co-workers in order to provide an answer to the capstone question: ​In what 
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ways can educators best support adult Hmong L1 learners to accomplish their English 
goals while uplifting and valuing their linguistic and cultural roots? 
In this chapter, I begin by stating an outline of the capstone project; how its 
efficacy was determined; and the framework upon which the project was based. This 
includes details about the best practices of code-switching in the Hmong Adult ELL 
classroom. Then, I indicate the audience and the setting for which the project is intended. 
Last, I outline the schedule for completing the project. 
Overview of the Project  
Based on the research presented in Chapter Two, I would like to share with my 
colleagues the benefits of using code-switching and what the best practices are in doing 
so. This capstone project’s main focus was in the format of a presentation. This project 
will be used for professional development. At the non-profit organization where this 
project is intended for, there are not any classes on Fridays to give teachers the time to 
have professional development. Due to this, this project will be viewed on a monthly 
basis on Fridays. Each session will take around one hour. This time has been chosen as it 
is very common to take an hour with the presentation as well as questions afterward. 
There will be four sessions needed for this project. The presentation format chosen is 
Google Slides (see Appendix E). This format has been chosen because it is easily 
accessible and is used frequently by the intended audience. Google Slides can be 
accessed through the internet or saved onto a computer. Google Slides can also be 
accessed on a computer, tablet, or on a cell phone.  
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Each session will begin with a pre-survey. Each participant will be given a 
worksheet with a 1-3 rating to rate themselves based on the topic. A “1” indicates a 
beginner in this topic, a “2” indicates an average level of knowledge in this topic, and a 
“3” indicates an expert on the topic (see Appendices A-D). After the pre-survey, there 
will be the presentation (see Appendix E). The presentation will include the foundation 
and research and ways to implement it into daily work. Lastly, the session will include a 
post-survey (see Appendix F). The post-survey will tell the presenter what the 
participants have learned, what the presenter could have done better, and ask questions of 
what the participant would like to see in the next session.  
After the presentation has concluded, I intend to follow up with my colleagues to 
see how the implementation has impacted their work. This will be through casual chats 
because I work with them on a daily basis. It is easier to talk to people individually in 
passing than it is to set meetings with each person individually. I will ask them what they 
have learned through implementing these practices into their work and see how I can 
rework my presentation if need be due to the feedback.  
Research Framework 
This presentation uses the Knowles’ 1984 framework for adult learners. 
According to Knowles et al. (2005), there are four principles that are applied to adult 
learners. The first one focuses on adults needing to be involved in the planning and 
evaluation of their instruction. The second one focuses on the experience of the learning 
activities and how they provide the basis. The third one focuses on how adults need to 
learn something that will have an immediate impact on their personal lives or their career. 
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The last one focuses on how adult learning is problem-centered rather than 
content-oriented (Knowles et al., 2005). This project studied how these concepts 
influence adult learners while trying to learn a new language. 
Project Audience and Setting 
This project took place at a non-profit in Minnesota. This is a community-based 
organization that is located in an urban part of Minnesota. This non-profit offers English 
to speakers of other languages and adult basic education classes. This non-profit offers 
three different levels for students to be tested. Pre-beginning is the lowest level offered 
with a CASAS score of 0-180 which equates to ESL1. The beginning is the middle level 
offered with a CASAS score of 181-200 which equates to ESL2-ESL3. The 
intermediate/advanced is the highest level offered with a CASAS score of 201-235 which 
equates to ESL4-ESL6.  
The vast majority of students' first language in the morning classes is Hmong 
while the vast majority of the students' first language in the evening classes is Somali. 
Many students speak multiple languages. In addition to Hmong and Somali, there are also 
some other first languages such as Karen, Spanish, Vietnamese, Wolof, Nepali, Amharic, 
and Swahili. There are approximately 70 total students enrolled in classes.  
There are two full-time ELL instructors (including myself), one career pathways 
instructor, as well as one part-time ELL instructor. The evening classes are volunteer 
taught with an ABE coordinator overseeing the classes. Since this is a non-profit, there 
are many other types of individuals that come into contact with the students. The biggest 
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group would be case managers who help place students and other participants into the 
bridge or career pathways classes or help to find needed resources for them. 
I designed a presentation to show my fellow teachers and other colleagues in the 
non-profit. The target audience for my project is specifically teachers, volunteers, case 
managers, supervisors, and any other colleagues who work on a daily basis with English 
language learners at my facility. However, the audience is not necessarily limited to my 
community-based organization. The presentation could easily be transferred to any other 
organization that specializes in teaching English to adults and especially those whose 
native language is Hmong. 
Project Timeline 
The timeline of completion for this project is August 2020. The professional 
development will take place on a Friday at the end of the summer of 2020 and continue 
throughout the school year monthly. Since this is a community-based organization, 
school is in session year-round with only a two-week break during the summer. Chapter 
Two was completed during the winter semester of 2019/2020. Chapters One and Three 
were completed during the Spring semester of 2020.  
Assessment 
The goal of this Capstone project is to provide information to other teachers and 
co-workers in order to provide an answer to the capstone question: ​In what ways can 
educators best support adult Hmong L1 learners to accomplish their English goals while 
uplifting and valuing their linguistic and cultural roots? ​This project effectively answers 
this question by giving educators a starting point on the best practices on how to include 
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code-switching in their classrooms. Code-switching is a vast topic that is controversial 
and has immense research. This Capstone project could not cover all the research that has 
been done on the topic, but it gives educators a place to begin including the best practices 
to include in their classroom or daily work. 
Conclusion 
The purpose of this chapter was to inform the reader about the purpose of the 
capstone project. This project is a professional development session. The target audience 
is my colleagues, teachers, and volunteers who work with English language learners on a 
daily basis. This audience was chosen because they are communicating with these 
students every day and that will benefit the students the most. This project could also be 
beneficial to those who work with adult learners on a daily basis who are not at my 
organization. This is especially true for those whose first language is Hmong. This 
project should take place during one session over the course of an hour with time for 
questions.  
The design of the project was based on Malcolm Knowles’s (2005) framework for 
adult learners. This is specific to the 4 principles to abide by when working with adult 
learners. Using this as the framework helps solidify the effectiveness of the research 
conducted. This project began in the winter of 2019 and concluded with the professional 
development seminar in the summer of 2020. Chapter Four completes the capstone 
project. This chapter includes the analysis and interpretation of the completed project.  
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CHAPTER FOUR 
Reflection 
Introduction 
This capstone project was an attempt to answer the question, ​In what ways can 
educators best support adult Hmong L1 learners to accomplish their English goals while 
uplifting and valuing their linguistic and cultural roots? ​I wanted to take the tools my 
students already have and use those tools to benefit them.  
This chapter begins with a reflection of myself as a scholar and how the capstone 
journey has impacted me personally and professionally. Next, a review of the literature 
review from Chapter Two of this capstone project is presented. This discusses what I 
learned as a researcher, an educator, a learner, and a writer. Next, the implications and 
limitations of this project are discussed. To conclude this capstone project, there is a 
summary. 
Reflection on the Capstone Project Journey 
My Capstone project developed from personal experiences while working with 
adult English language learners. I noticed various languages in my classroom and knew 
that it would always continue. However, I wanted to find the optimal ways to use the 
student’s first languages as a tool to better enhance their educational experience.  
My project included creating a professional development workshop for educators 
and other members at my non-profit organization where I currently teach. The goal of the 
four sessions of professional development is to find the best practices for using 
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code-switching in the classroom specifically in adult English language learners where 
their native language is Hmong. 
The focus of this workshop series is to educate and promote best practices for 
educators and other members of the team who work with bilingual learners to better serve 
the community. The sessions give the educators ways to implement encouraging 
code-switching in their classrooms as well as time to reflect on what they’ve 
implemented. The pre-surveys tell me what the members have learned and what is 
working well so far and what is not. 
Many new learnings have emerged on a personal and professional level through 
the creation of this project. The research explored in the field of code-switching 
particularly the work of Macaro (2018) and Larbah (2013) has highlighted the importance 
of using code-switching in the classroom and the benefits of doing so. This gives 
educators a place to start in implementing the best practices of incorporating 
code-switching into the classroom. Since this topic is so vast, there is still much research 
to review and be done. This will continue throughout my professional career.  
Code-switching is something that occurs not only in the classroom but in 
everyday life. Due to this, this project has not only shaped my professional learning but 
also my personal and every day learning. I have always believed that code-switching is 
an important aspect for some people to get through their days, but I now know the 
immense benefits it can create in those around me.  
Revisiting the Literature Review 
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In Chapter Two, I reviewed literature that pertained to code-switching, adult 
motivation, as well as Hmong identity and culture. Since this capstone project focuses on 
adult Hmong ELL students, I needed to gain background for the specific kind of student I 
am educating. I found this to be incredibly insightful since most of the gaps in research 
have to do with the specifications of Hmong L1 students and adult learners. However, I 
did not find that to be the most important. The pieces I found to be the most important 
were the specific pieces of literature that had to do with code-switching.  
Although a lot of code-switching literature was reviewed for this capstone project, 
the two most important pieces of literature were Macaro’s (2018) ​Teacher use of 
codeswitching in the second language classroom: Exploring “optimal” use ​and Larbah’s 
(2013) ​Code switching in ESL classrooms: A study of adult Arabic learners​.  
In Macaro’s (2018) study, the most important piece that came from that research 
was the “optimal use” of code-switching. The researcher already believed code-switching 
to be valuable in the classroom, but was trying to determine the best way to use it. It was 
determined that code-switching was best used in a communicative classroom (Macaro, 
2018). 
In Larbah’s (2013) study, the most important piece that came from the research 
was the important functions that the students were getting out of code-switching. 
Although learning the target language is the main function wanted out of code-switching, 
Larbah (2013) pointed out the other important functions such as pedagogical, 
communicative, and social. All three of these things are important in learning the target 
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language. However, within every type of research and review of other’s research, there 
will be implications and limitations. 
Implications 
From this capstone project, there are implications. The biggest takeaway from all 
of the research on code-switching says that there is still more research to be done. 
Code-switching has been a popular topic among language educators for years and will 
continue to be. Each teacher has to find their own way to incorporate code-switching in 
their classroom as they see fit. Once they have begun that process, they will take what 
they have learned and continue to change and adapt based on the specific needs of their 
students.  
Limitations 
The limitations of this project have to do with the audience. Since this is for a 
small community-based organization, the audience is smaller than other schools. Since 
there are only a couple of teachers at this non-profit, it will only benefit and test those 
few. However, there is a positive to that as well. Since there are few teachers, this project 
will also benefit other colleagues that work with immigrants and refugees as well. This 
will have a different impact on those that do not work in the classroom, but it will still 
benefit anyone who works with people who speak more than one language. I also hope to 
continue to update and expand on this capstone project as my career progresses and will 
continue to learn and build from there. 
Summary  
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At the beginning of this capstone project, I had a little understanding of what 
code-switching was and how it could benefit those around me. Code-switching is a 
popular topic in teaching English because it is something that happens every day, whether 
the educator wants it to or not. I learned a lot about code-switching in my core classes for 
my masters degree and will continue to learn about it throughout my career. As I 
completed this project, I learned so much more on the best practices for code-switching, 
however, I do not think my understanding will be fully complete until I am able to 
integrate my findings into the classroom.  
While I have created what I hope will be future engaging and meticulous 
professional development sessions that gives educators, caseworkers, and anyone who 
works with immigrants, an understanding of code-switching and how to use them, the 
real understanding happens in the interactions with the students when learners respond to 
instruction, educators process how the instruction worked or did not work, and lastly, are 
able to reflect on refining the process. 
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APPENDICES 
Appendix A 
Code-Switching in the Adult Hmong ELL Classroom  
Session 1 - Pre Survey  
 
Rate Yourself on the Following: 
 
Ratings: 
1 - I do not know anything about this topic 
2 - I know some about this topic 
3 - I know a lot about this topic 
 
___ Code-Switching 
___ Translanguaging 
___ Multilingual Discourse 
___ Code-Mixing 
___ Lexical Borrowing 
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Appendix B  
 
Code-Switching in the Adult Hmong ELL Classroom  
Session 2 - Pre Survey  
 
Rate Yourself on the Following: 
 
Ratings: 
1 - I do not know anything about this topic 
2 - I know some about this topic 
3 - I know a lot about this topic 
 
___ Adult Learners Needs  
___ The Critical Period Hypothesis 
___ Why Adult Learners Learn English in the U.S.  
___ Teacher Led Code-Switching 
 
Answer the questions: 
1. What has worked well while incorporating code-switching in your classroom or 
daily activities? 
 
 
2. What has not worked well while incorporating code-switching in your classroom 
or daily activities? 
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Appendix C 
 
Code-Switching in the Adult Hmong ELL Classroom  
Session 3 - Pre Survey  
 
Rate Yourself on the Following: 
 
Ratings: 
1 - I do not know anything about this topic 
2 - I know some about this topic 
3 - I know a lot about this topic 
 
___The Hmong and U.S. History 
___ Hmong Culture 
___ Code-Switching between students 
___ Pedagogical Functions and Code-Switching 
___ Communicative Functions and Code-Switching 
___Social Functions and Code-Switching 
 
Answer the questions: 
1. What has worked well while incorporating code-switching in your classroom or 
daily activities? 
 
 
2. What has not worked well while incorporating code-switching in your classroom 
or daily activities? 
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Appendix D 
 
Code-Switching in the Adult Hmong ELL Classroom  
Session 4 - Pre Survey  
 
Rate Yourself on the Following: 
 
Ratings: 
1 - I do not know anything about this topic 
2 - I know some about this topic 
3 - I know a lot about this topic 
 
___Hmong Language 
___Hmong Grammar 
___ Hmong Language VS. English Language 
___Common Difficulties for L1 Hmong English Learners 
 
Answer the questions: 
1. What has worked well while incorporating code-switching in your classroom or 
daily activities? 
 
 
2. What has not worked well while incorporating code-switching in your classroom 
or daily activities? 
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Appendix E 
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Appendix F 
 
Code-Switching in the Adult Hmong ELL Classroom  
Session 4 - Post Survey  
 
Rate Yourself on the Following Now: 
 
Ratings: 
1 - I do not know anything about this topic 
2 - I know some about this topic 
3 - I know a lot about this topic 
 
___ Code-Switching 
___ Adult Learner Needs 
___ Hmong Culture 
___ Hmong Language 
___ Best Practices in the Adult Hmong ELL Classroom 
 
Answer the questions: 
1. What has worked well while incorporating code-switching in your classroom or 
daily activities? 
 
 
2. What has not worked well while incorporating code-switching in your classroom 
or daily activities? 
 
 
3. What are three takeaways from the last four sessions that have been the most 
beneficial? 
 
 
4. What is one thing the presenter could improve on? 
 
 
5. What would you like to see in the next professional development session? 
 
